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Abstract
Background: In Ghana, rates of self-harm in young people are as high as they are in high income countries. Self-
reported interpersonal, familial and societal stressors form the most important background, and self-harm is seen by
young people as a way of responding to that stress. In the present study, we obtained the views of key adult
informants about self-harm among adolescents in Ghana – what they thought as possible reasons for self-harm in
young people and what actions might be needed at an individual or population level to respond to the problem.
Methods: We interviewed face-to-face 11 adults, using a semi-structured interview guide. We used an experiential
thematic analysis technique to analyse the transcribed interviews.
Results: The analysis identified five themes: “underestimating the prevalence of self-harm in adolescents”, “life on
the streets makes self-harm less likely”, “self-harm in adolescents is socially and psychologically understandable”,
“ambivalence about responding to adolescent self-harm”, and “few immediate opportunities for self-harm
prevention in Ghana”. Adolescent self-harm was acknowledged but its scale was underestimated. The participants
offered explanations for adolescent self-harm in social and psychological terms that are recognisable from accounts
in high income countries. Low rates among street-connected young people were explained by their overarching
orientation for survival. Participants agreed that identification was important, but they expressed a sense of
inadequacy in identifying and supporting adolescents at risk of self-harm. Again, the participants agreed that self-
harm in adolescents should be prevented, but they recognised that relevant policies were not in place or if there
were policies they were not implemented – mental health and self-harm were not high on public or political
priorities.
Conclusions: The adults we interviewed about young people who self-harm see themselves as having a role in
identifying adolescents at risk of self-harm and see the organisations in which they work as having a role in
responding to individual young people in need. These are encouraging findings that point to at least one strand of
a policy in Ghana for addressing the problem of self-harm in young people.
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Background
There is little consensus in the literature about the def-
inition of self-harm. This study follows the definition
provided by the World Health Organisation (WHO): “an
act with non-fatal outcome in which an individual delib-
erately initiates a non-habitual behaviour, that without
intervention from others will cause self-harm, or deliber-
ately ingests a substance in excess of the prescribed or
generally recognised therapeutic dosage, and which is
aimed at realising changes that the person desires via
the actual or expected physical consequences” [1, 2].
Self-harm among young people is recognised as a public
mental health problem associated with several negative
outcomes including suicide [2, 3]. Much of our under-
standing is based on literature from countries in Europe
(particularly the UK), North America, and Oceania; by
comparison little is known about self-harm in young
people in sub-Saharan Africa and other low- and
middle-income contexts [4].
Our recent systematic review found a 12-month preva-
lence of 16.9% for self-reported self-harm among young
people in sub-Saharan Africa [5], which is comparable to
what is reported in high-income countries [6, 7]. In sub-
Saharan Africa, factors identified as associated with self-
harm include depression, hopelessness, psychiatric ill-
ness, conflict with parents, abuse and violence (sexual,
physical and emotional), schoolwork problems, romantic
relationship difficulties, and lack of social support [5].
In a cross-sectional questionnaire survey undertaken
in the Greater Accra region of Ghana, we also identified
levels of self-reported self-harm that are similar to those
reported from high income countries (Quarshie ENB,
Shuweihdi F, Waterman MG, House AO. Self-harm
among in-school and street-connected adolescents in
Ghana: a cross-sectional survey in the Greater Accra re-
gion, submitted). Rates of self-harm were substantially
lower in street-connected adolescents1 than they were in
those young people who were in school and living at
home, despite the former group reporting more social
and personal adversity. To explore these findings further
we have conducted an interview study of adolescents in
Accra: the participants reported interpersonal, familial
and societal stressors as the most important background
to their troubles, and described self-harm as a way of
responding to that stress [8]. Street-connected
adolescents were apparently more aware of the potential
negative consequences of self-harm, such as incapacita-
tion, injury or death.
To complement these studies, we wanted to obtain the
views of adults who work with, live with or have a public
responsibility for adolescents (with a self-harm history) in
Ghana – what they thought of the social phenomenon,
about possible reasons for self-harm in young people and
about actions that might be needed at an individual or
population level to respond to the problem as they saw it.
Such research is needed in African countries to explore the
personal thoughts, feelings, motivations of key informants
and their socio-cultural context, as they describe and ex-
plain pathways to self-harm [9]. In Ghana, self-harm is
highly stigmatised [10], as the behaviour is morally taboo
[11, 12], religiously considered as a sin [13], and legally
criminalised [14]: persons found guilty under the law have
been given hefty fines or in some instances jailed [15].
Aims and objectives
We sought to explore the perspectives of adults whose
work is relevant to, or who live with, adolescents at risk
of self-harm. Our research questions were: (i) How did
these adults perceive the public health problem of self-
harm in adolescents? (ii) How do they respond to indi-
vidual episodes of self-harm in adolescents? (iii) What
responses do participants offer to the question, “How
can self-harm in adolescents be prevented in Ghana?”
Methods
Design and setting
We conducted a qualitative cross-sectional observational
study involving one-to-one semi-structured interviews in
the Greater Accra region of Ghana [16]. The data collec-
tion took place between August 2017 and April 2018.
Sample
For the present study, we used purposive sampling to
identify and recruit key adult informants [16]. At the
time of administration of the questionnaire we
approached face-to-face members of staff (heads of
school, teachers, and school counsellors) in the schools
where our previous questionnaire survey was conducted,
and invited face-to-face members of staff (head of char-
ity facility, and street social workers) at the charity facil-
ities where the questionnaire survey was conducted with
the street-connected adolescents. We invited by tele-
phone five of the parents who provided consent for their
underage wards to participate in our previous survey
and qualitative interview studies with adolescents [8].
We approached by letters two government representa-
tives with public roles in key departments that involve
policy formulation and implementation regarding child
and adolescent welfare and education, to discuss the
1The cross-sectional questionnaire survey and the present interview
study adopt the definition of street-connected adolescents provided by
Ghana’s Department Social Welfare and collaborators: a young person
who is aged between 10 and 25 years, is born on the street and lives
with parent(s) on the street; migrated to the street; or is an urban poor
child or street mother who survives working in the street. Department
of Social Welfare, Ricerca e Cooperazione, Catholic Action for Street
Children, Street Girls Aid: Census on street children in the Greater
Accra region, Ghana. Accra, Ghana: DSW; 2011.
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purpose of the study and invited them to participate in
the interview.
In all, we invited 26 potential participants, of whom 11
participated in this study: one head of a school, two
teachers, a school counsellor, two parents, one head of a
charity facility, two street social workers, and two gov-
ernment representatives (one each from the Ghana Edu-
cation Service and the Department of Social Welfare).
The participants comprised five females and six males,
aged between 30 and 55 years (mean = 45 years). All self-
identified as Christian and employed. Each of them had
a tertiary educational background, with number of years
in current position at work ranging between one and 23
years (mean = 11 years).
Interview
A semi-structured interview protocol was made up of
three parts. In the first part each participant was asked in
an open way to provide a description of their experience
of self-harm and general view about self-harm in Ghana,
including its prevalence. The second part of the interview
involved questions probing relevant details that were not
sufficiently addressed in the responses to the open ques-
tions. We asked about the respondents’ views on individ-
ual reasons for self-harm, based upon their own
experience of encountering and responding to incidents.
Finally, we asked for respondents’ views about what ac-
tions should be taken to respond to self-harm – either at
an individual or population (public health) level.
All the interviews were audio recorded and transcribed
by the interviewer (EQ) who also made field notes during
and immediately after each interview to provide context
for the transcripts. EQ is a Ghanaian and a trained Com-
munity Psychologist, with several years of experience in
community research and mental health promotion in
Ghana. EQ’s ‘insider’ status facilitated rapport in conduct-
ing the interviews [17]. Eight participants opted for the
interview to be conducted in their office at their work-
place, two participants (school staff) were interviewed in
the empty library of their school, and one participant
chose to be interviewed in the study of her home. On
average each interview lasted 87min (range 63–105min);
no follow-up or repeat interview was conducted.
Analysis
The experiential thematic analysis technique was used to
analyse the transcribed interviews. This technique is a
variant of thematic analysis that focuses on the partici-
pants’ standpoint [18]. We followed a 6-step approach to
analyse the transcribed interviews: familiarising ourselves
with the data, generating initial codes, searching for
themes, reviewing themes, defining and naming themes,
and producing the report [18–20]. We discussed the
emergent themes until consensus was reached. Critical
comments from the co-authors (who are international
researchers but ‘outsiders’ to the Ghanaian culture) en-
sured that the first author’s personal biases and assump-
tions, as an ‘insider’ of the socio-cultural context of
Ghana, did not blur the interpretation of the data and
equally important context relevant factors were not
overlooked in the analysis and interpretation of the data.
This helped to preserve the reliability and validity of our
findings. Due to the busy nature of the participants’
work and the sensitivity of self-harm in the Ghanaian so-
ciety, it was not possible to return to the participants to
validate our findings.
Results
The participants’ views and accounts were based on
their experiences of previous encounters with adoles-
cents who had self-harmed or were at risk of self-harm;
one participant (F4) made additional inferences from her
personal adolescent self-harm experience. Our main
findings were organised around five themes: “underesti-
mating the prevalence of self-harm in adolescents”, “life
on the streets makes self-harm less likely”, “self-harm in
adolescents is socially and psychologically understand-
able”, “ambivalence about responding to adolescent self-
harm”, and “few immediate opportunities for self-harm
prevention in Ghana”.
Underestimating the prevalence of self-harm in
adolescents
At the introductory phase of each interview, we asked
about the participant’s awareness of the extent of the
phenomenon of adolescent self-harm in Ghana gener-
ally, and more specifically within the participant’s insti-
tution (among students in second cycle schools or
street-connected young people attending charity facility)
or family (adolescent children, in the case of parents).
There was a general agreement from our participants
that self-harm among adolescents is a recent
phenomenon in Ghana, and often the behaviour is hid-
den. However, the participants had differing views as to
the exact extent of the phenomenon and the potential
factors that could account for the differences in rates be-
tween in-school and street-connected adolescents. Four
subthemes emerged: “adolescent self-harm as a hidden
behaviour”, “rhetorical distancing”, “failure to recognise
the extent of adolescent self-harm” and “self-harm rates
are lower among street-connected adolescents”.
a. “If the adolescent dies, then we hear of suicide”:
Adolescent self-harm as a hidden behaviour
All the adults agreed that the true picture is difficult
to gauge because adolescents who self-harm often hide
the behaviour:
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[…] the matter of self-harm, to me, the adolescent does
it in secret. If the adolescent dies, then we hear of sui-
cide. But the real self-harm behaviour is a secret thing
that you don’t really get to know about, unless you
make a very close observation of the adolescent. Some
cut themselves on the laps or belly, and you can’t see
[it] because the school uniform covers the cuts or burnt
or whatever. So, unless they tell you or you see that
their behaviour has changed […] (M2, male, Ghana
Education Service representative).
b. “No child of mine has ever or will ever self-
harm…”: Rhetorical distancing
The respondents, particularly the parents and school
staff, provided descriptions that sought to idealise and
project their school or home as being “free from” adoles-
cent self-harm.
No child of mine has ever or will ever self-harm or
even think of suicide. I say this with confidence be-
cause you see, as parents, we have to raise our chil-
dren well…. When they [my children] were much
younger, if there was anything they needed to know, I
told them. … […] I’m closer to my children […] Their
father also does the same thing. (F5, female, parent).
Coincidentally and unknown to F5, her daughter had
also participated in our research, sharing her personal
experience of self-harm [8]. Her narrative sharply con-
trasted her mother’s view that “no child of mine has ever
or will ever self-harm”. Also, the daughter implied in her
narrative that her mother controlled their social relation-
ships in the neighbourhood, a view which contradicted
the seeming non-authoritarian parenting style offered by
her mother [8].
c. “In this school, self-harm is rare”: Failure to recog-
nise the extent of adolescent self-harm
While not exhibiting the downplaying seen in rhet-
orical distancing, some school staff failed to recognise
the extent of self-harm among the adolescents in their
schools.
In this school, self-harm is rare. [Um], for example,
if school is in full session, we have about 3000 stu-
dents in total. Now, within the whole academic year,
you can have just one case of self-harm. So, it is not
something that is frequent in this school; hardly will
you hear about such things here, it’s not common
(F3, female, school counsellor).
Notably, a total of 121 randomly selected students in
her (F3) school participated in the self-report survey. Of
this sample, 21 (17%) reported that they had self-harmed
during the previous 12 months. Interestingly, later in the
interview with this participant (F3), we asked about the
challenges she faces in providing support to students
who self-harm in her school. Her response told a differ-
ent story:
[…] Luckily, at our [counselling] unit, we are at-
tached to the psychiatric hospital, so we are able to
refer more severe cases to them [psychiatric hospital]
[…] If it’s not for that arrangement, um, we would
be overwhelmed, because every term, we get cases of
students who self-harm in one way or another and
for various reasons.
The charity facility staff also acknowledged the topical
nature of self-harm among adolescents in Ghana, but
suggested that, compared to in-school adolescents, self-
harm might be less frequent among street-connected ad-
olescents, at the same time acknowledging that it might
be difficult to verify.
[…] self-harm is not very frequent and not very clear
or visible in the streets. You can see a boy or a girl
who has unusual bruises or cuts on his/her hand,
but he can tell you that he was attacked or beaten
by someone, and because these young people are
often exposed to these kinds of physical abuses in the
streets, you won’t doubt his story. […] Although I
have heard that some young people in the street
intentionally harm themselves …, I have not directly
encountered one myself in the streets. But in the
drop-in centre here, I have seen just a few (M1,
male, street social worker).
“What they think about is survival”: life on the
streets makes self-harm less likely.
We explored the finding of the questionnaire survey
that, compared to in-school adolescents, the prevalence
estimate of self-harm was low among the street-
connected adolescents. Interestingly, even though some
adults responded by attempting to compare and contrast
the life circumstances of the two adolescent groups, vir-
tually all tended towards emphasising factors that could
account for the low estimates among the street-
connected adolescents, rather than explaining the high
estimates among in-school adolescents.
The responses suggested that street-connected young
people’s overarching orientation for survival on the
streets makes them less likely to choose self-harm.
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Street-connected young people strive on a daily basis to
meet their basic needs of food, clothing, and sleeping
place; their primary drive is to find self-support strat-
egies and engage in activities to help them cope with
their daily needs and adversities in order to survive.
On the streets, um, there is nothing like rights, unlike
the home where a child learns at school that they have
the right to food, shelter, education and all that from
their parents. It doesn’t happen on the streets. You
have to struggle every day to survive, um, so where is
the chance to even think of harming yourself? Of
course, as humans, a street child may have their low
moments when they are not happy, but I think street
children are stronger (F4, female, teacher).
Additionally, three sub-themes helped to explain the
overarching theme “life on the streets makes self-harm
less likely”: a) street life generates resilience, b) street-
connected young people are free spirited, and c) street-
connected young people have access to drugs.
a. Street life generates resilience
These views seem to suggest that daily struggles for sur-
vival make street-connected young people more resilient
and less likely to choose self-harm than young people
who live in intact families.
In the street context, there are no parents or adult fig-
ures to provide guidance and the material needs of
young people; street-based families are poor and often
unavailable to provide meaningful parental supervision
and emotional support to young people. The implication
is that street-connected young people must be self-
reliant to make decisions and provide for themselves
support that ordinarily a parent figure must make or
provide. According to the participants, street-connected
young people take on these adult roles at a very young
age, making them self-reliant and 'mature' early, and this
possibly also partly account for the low rates of self-
harm among this group of young people.
You see, the street life makes them mature early. I’m
saying this because what a 13-year old boy in the
street can say and do, a 13-year old boy in school
and at home cannot say or do. In the street, you
need to be strong; you have to work, you have to
manage your money, and you have to think about
what you will eat tomorrow. So, these things make
them develop a strong sense of being responsible for
yourself every day. But generally, those at home [in-
school adolescents] have parents or other relatives
who provide for them, so at the least thing they may
think [about] or want to self-harm (M1, male, street
social worker).
b. Street-connected young people are free spirited
Here also, the participants argued that street-connected
adolescents have low rates of self-harm because their
motivation to survive on the streets makes them free-
spirited: they are independent and have unrestricted
freedom and total control over their resources and social
relationships.
On the street, they [young people] have more time to
do everything they want, they have friends who are
like them and who understand them. They have free-
dom. They work to make money; they have the
money. [um] So they’re able to buy whatever they
want, and they spend their time anyhow they want
(M6, male, representative, Department of Social
Welfare).
c. Street-connected young people have access to drugs
To survive the various forms of distress on the streets,
many street-connected young people use drugs, access
to which is unfettered in the street context. The partici-
pants posited that whereas many in-school adolescents
choose self-harm to cope with their distress, many
street-connected adolescents resort to other equally un-
healthy behavioural options, mainly alcohol and sub-
stance misuse.
[…] children who are in school may choose self-harm
when they are not happy, but on the streets, the street
children choose drugs and other substances. Many of the
children who come here [charity facility] have this prob-
lem. Um, for instance, now they buy tramadol and add it
to energy drinks in high quantities and drink, others also
smoke marijuana. They say that they do it because it
makes them happy, or so that they can get more energy
to work [in order] to make more money, and they’re also
doing it in order that they can sleep well. […] But the
thing is that abusing these drugs over time can be harm-
ful and even kill them (F1, female, head of charity
facility).
Self-harm is socially and psychologically understandable
This major theme describes the adults’ views about the
key circumstances that lead up to self-harm in adolescents
in Ghana – seen as mainly due to acute negative emotions
resulting from multiple negative events and difficulties:
conflict with parents, child powerlessness in the family,
harsh parental control over adolescent relationships, fam-
ily poverty, intra-familial sexual abuse, harsh punishment,
poverty, death of significant other adult, lack of social sup-
port, diabolical manipulations,2 bullying victimisation, ac-
cusations and social taunting, failure to meet pressure to
perform academically, poor academic performance, and
untreated mental health problems.
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[…] some of these students are struggling emotionally
to fit in and be accepted among their peers [...]
Many adolescents are on social media and they get
trolled and bullied. We see instances where students
upload the naked pictures or videos of others […]
Sometimes too, some girls are called ‘ashawo’3 or
witches, not only by their peers, but by their family
members. When I was growing up as a teenager, I
was the only slim one in my family. I remember
sometimes they would make fun of me – my siblings
and even my parents, at one point or the other. It
got to a time I was struggling to accept myself; yeah,
I remember very well that my mom used to call me
‘ghost’. And to be honest, there were few times I
thought of committing suicide, yeah, it was a struggle
(F4, female, teacher).
Two years ago, we had a girl [in this school] who
took overdose of Ibuprofen because her failure results
were pasted [on the school’s noticeboard] and her
classmates and even her juniors got to know about it
[...] So, I advised the headmistress against pasting
the results of students on the noticeboard. If you put
the results out there, mentally, you put needless pres-
sure on the students, and it can be shameful and
embarrassing for the less performing students. Three
years ago, a student at the [mentioned name of4]
university committed suicide because his failure re-
sults were pasted on the noticeboard of the univer-
sity. But I don’t think the problem was the failure
per se, rather I think the pressure and the shame
and the embarrassment that came with the failure
were what triggered the suicide (F3, female, school
counsellor).
[…] some of the students work. After closing from
school, they go to sell ‘pure water’,5 food and drinks,
and others are shopkeepers at home. These students
work every day to generate income to support their
families, yet some of them come to school with little
or no money at all. As a teacher, you can see the
child is hungry and so you’ll give them money to buy
food […] Most of them come from poor families with
six or more children and a single parent, or even if
both parents, they are not gainfully employed […]
How can they provide the needs of the child? How
can the child be happy? Many of these students are
not enjoying their childhood, they are hopeless. So
why won’t they engage in self-harm or even commit
suicide to end it all? (M4, male, teacher).
[…] The girl [my niece] combined different kinds of
medicines [tablets] and drank. She wanted to commit
suicide because her stepfather was sexually molesting
her […] But whenever it happened, and she told her
mother about it, she [her mother] didn’t believe her
[…] At the hospital, she [my niece] told me everything,
so I called the police and the man [stepfather] was
arrested […] He is still in jail (M3, male, parent).
We were struck that these accounts often failed to ex-
plain the adolescents’ rationale for choosing self-harm
out of other possible behavioural options (e.g., running
away from home, reporting the abusive significant other
adult to the police, seeking help, or using other negative
coping strategies). When explanations were offered, they
were usually in stereotypical terms: a) “self-harm as a girl
thing”, b) “self-harm as a coping mechanism”, c) “self-
harm to have a voice”, and d) “self-harm as a sensation-
seeking behaviour”.
a. “…girls brood and blame themselves…, boys fight
back”: Self-harm as a girl thing
In characterising self-harm in adolescents, many of the
adult stakeholders reported that self-harm is gender pat-
terned, often with more females, than males, engaging in
the behaviour. They reflected that compared to adoles-
cent boys, adolescent girls tend to have internalising ten-
dencies, face multiple unmet needs, and experience
various emotional challenges, which lead to increased
likelihood of self-harm.
[…] most of the time, it is more girls than boys who
do it [self-harm], but when it comes to harming an-
other person then it is the boys who do that more. I
don’t mean to discount the fact that boys also engage
in self-harm, they also do […] The thing is that, usu-
ally, most girls brood and blame themselves when
bad stuff happen to them, they don’t fight back, but
boys fight back (F4, female, teacher).
b. “To…forget about the pain in her heart for a while”:
Self-harm as a coping mechanism
Some participants suggested that some adolescents
self-harm in order to reduce the discomfort associated
3“Ashawo” is the local term in Ghana used to mean prostitute or
having a promiscuous lifestyle.
4Name of university in Ghana anonymised.
5In Ghana, “pure water” is the local term for filtered water in sachet.
Although it is sold in stores, it is predominantly sold to commuters,
passengers, and pedestrians by sellers who walk along the streets in
traffic jams.
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with emotional distress; their skills to solve problems ra-
tionally are not fully formed or may be absent.
When school resumed last term, a girl came to me
with an issue […] Her boyfriend dumped her and
she had a broken-heart […] She said that she some-
times felt like dead, and anytime she felt that way,
she would use a divider to prick her thigh to keep
her alert or to make her forget about the pain in her
heart for a while […] They [adolescents] engage in
self-harm because of immaturity, and they’ve not yet
developed proper problem-solving skills, you see?
(M4, male, teacher).
c. “He didn’t like any of those impositions”: Self-harm
to have a voice
The school staff reflected that some adolescents use
self-harm as means of having their voice heard and
asserting their autonomy in their families. They argued
that for adolescents who come from families where they
are not allowed to participate in making decisions that
affect them, self-harm or the threat of self-harm forces
such families to make room to accommodate the views
of the adolescents. For example,
Two years ago, I had this student who attempted to
stab himself at home. He said he was ‘bundled’ and
brought to the boarding house. Also, his parents said
he had to read medicine at the university to become
a doctor in future, so he must do science here [in the
senior high school]. He didn’t like any of those impo-
sitions. So, you see, he attempted to stab himself in
order to be heard by his parents (F3, female, school
counsellor).
d. “…just to see how it feels”: Self-harm as a
sensation-seeking behaviour
The participants also characterised self-harm in ado-
lescents as sensation-seeking. They argued that some ad-
olescents learn to self-harm through watching self-harm
scenes on television and seek ways to experiment it.
[…] we were discussing something in class, and she
[a student] said that there is something that fasci-
nates her. Whenever she’s watching TV, and some-
one gets upset and they take plates and angrily
crash it to the floor or the person kicks or punches a
wall; she also feels like doing the same. She wants to
do same just to see how it feels. And these days self-
harm and suicide are shown in films, so in the same
way, some adolescents who see these films would also
want to try it out, when they have emotional prob-
lems (F3, female, school counsellor).
Ambivalence about responding to adolescent self-harm
Three sub-themes emerged to elucidate the major theme
of how the adult stakeholders respond to adolescent
self-harm: a) “uncovering self-harm in adolescents”, b)
“feeling inadequate to offer support”, and c) “redefining
teachers’ roles”.
a. Uncovering self-harm in adolescents
In both the schools and charity facilities, the partici-
pants indicated that most adolescents who self-harm do
not normally voluntarily report or seek help from them
(teachers, counsellors or social care professionals), and
families rarely report cases of self-harm of their adoles-
cent children to the school or charity facility. The school
staff described three strategies they use concurrently or
in isolation to identifying distress or behaviours that
could potentially trigger self-harm or to identify adoles-
cents who had self-harmed recently or were experien-
cing a self-harm crisis: observation for signs of distress,
giving out emotive composition exercises and picking up
elicited emotional responses, and class-based guidance
talks followed by discussion.
At the charity facilities, the participants reported that
while most street-connected adolescents share their
problems and challenges with the members of staff, the
adolescents who self-harm do not voluntarily seek help
or where they do, they lie about the true cause of their
injuries. Therefore, the charity facility staff tend to use
unobtrusive monitoring as a strategy to help them iden-
tify self-harm in the adolescents.
b. “You don’t even know of any first aid…”: Feeling
inadequate to offer support
All the adult participants reported that they did not
have the right knowledge and lacked any professional
training to enable them to provide meaningful support
to adolescents who self-harm. Even so, only the head of
charity facility and the school counsellor indicated that
they made referrals to mental health professionals.
Teachers occupy a front-line position for both the
identification of self-harm in adolescents and as the first
point of contact for support by adolescents who self-
harm, but the lack of an institutional protocol to guide
the handling of adolescent self-harm seems to worsen
individual teachers’ sense of incompetence and lack of
confidence in offering support to adolescents who self-
harm. For example,
Quarshie et al. BMC Psychiatry          (2020) 20:310 Page 7 of 13
[…] There are no guidelines telling you what steps to
follow. So, all you can do is to take the student to
the headmaster or assistant headmistress, but what
if these bosses are not available? The other thing is
that, sometimes the issue worrying the student is so
confidential and they trust you not to tell anybody,
but here is the case you [as a teacher] also don’t
know what to do; you don’t even know of any first
aid to give the student (M4, male, teacher).
This view was also shared by the head of charity
facility,
You’d usually read a general thing like, “ensure that
the children are psychologically and mentally well”.
I mean, this is very vague, because there is nothing
about what specific actions to take to ensure that
these young people are mentally and psychologically
well […] I know schools also don’t have anything on
student mental health. So, we need something more
concrete from the Department of Social Welfare (F2,
female, head of charity facility).
c. “We have to be both teachers and parents…”:
Redefining teachers’ roles
The school staff argued that, in order to make
teachers’ contributions more meaningful in responding
to adolescent self-harm, a shift in the traditional defin-
ition of teachers’ work might be needed. They suggested
that the restriction of teachers’ role to academic progress
and success of students might require a change to allow
teachers to also provide social care and emotional sup-
port for the students they teach.
[…] most teachers are parents too, but when we
[teachers] come to school we tend to focus only on
classroom progress and success in exams. I think this
has to change; we have to combine both. We have to
be both teachers and parents when we are in school,
because these students need us to support them emo-
tionally too […] They face too many challenges be-
yond the routine schoolwork of reading, writing and
arithmetic […] (F4, female, teacher).
Few immediate opportunities for self-harm prevention in
Ghana
All the participants agreed that self-harm in adolescents
in Ghana could and should be prevented, as self-harm
threatens the life and future of young people and affects
their families and others around them. An obvious ex-
ample was that adolescents experiencing emotional
challenges (including self-harm crisis) should be able to
seek help by talking to someone trustworthy. For instance,
[…] Young people must talk to someone, when they
[young people] are going through challenges like
emotional problems or difficulties at home or when
they have problems with their peers or school. They
have to talk to a person they trust. If you cannot talk
to your parent or an older sibling, try your teacher
or your pastor or imam. If you have a problem and
you don’t talk to someone about it, no one can help
you (F1, female, social worker).
A second suggestion was that the Ghana Education
Service (GES) should consider including specific topics
related to child and adolescent mental health in the
school curriculum (e.g., self-harm, self-regulation,
problem-solving skills).
Many schools don’t even have counsellors, some
[schools] fall on chaplains, yet the student numbers
increase every year […] So, I think, periodically, GES
must organise conferences, seminars and short in-
service training for us [teachers] on the mental
health matters of students, because at the [teacher]
training college, there is nothing specifically on ado-
lescent mental health, let alone adolescent self-harm
or the suicides we’re now witnessing. GES must also
put specific topics in the syllabus so that we can
teach the students, for example, something like emo-
tion management or life skills and other things. If
that happens, the syllabus at the teacher training
colleges must also [be] revised to accommodate these
changes, so that teachers who come out [of training
college] will have the knowledge and skills to help
our students […] (M4, teacher, male).
Although the GES representative concurred with the
suggestion, his response did not reflect a strong sense of
institutional commitment towards potential adoption of
the suggested changes anytime soon. He intimated that
the adoption of the suggestion by the GES would be
challenging.
The suggestions are in order, I think I subscribe to
that, because, whether we like it or not, emotional
and mental health issues affecting our children and
students have become important these days, and we
hear in the media of students committing suicide. I
believe there are some general lessons already in the
syllabus which touch on some of these issues, but
they are not very detailed or specific. But given the
exigencies and the realities around us now, I think
we’d have to take a second look at the syllabus in
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our schools and also [in] our teacher training col-
leges and universities of education… But, you see,
the challenge is that at GES, we implement policies;
the Ministry of Education makes the policies for us
and we implement. So, to make this kind of signifi-
cant changes, it must be a collective thing – parents,
teachers, the Ministry [of Education], GES, and the
general society must accept that this is the way to
go, else we cannot make any headway (M2, GES
Representative, male).
Similarly, the head of charity facility interviewed indi-
cated that.
[…] there are some policy documents and guidelines,
for example, the Children’s Act, the Home Manage-
ment Standards, and a few others which guide what
we [charities] do, but specifically on the mental
health of street children and young people, no. There
is nothing concrete. As far as I know, there is only
something on child health, which is mainly medical
issue, but not mental health. You’d usually read a
general thing like, ‘ensure that the children are psy-
chologically and mentally well’. I mean, this is very
vague, because there is nothing about what specific
actions to take to ensure that these young people are
mentally and psychologically well […] I know schools
also don’t have anything on student mental health.
So, we need something more concrete from the De-
partment of Social Welfare (F2, female, head of
charity facility).
The Department of Social Welfare representative sup-
ported the suggestion and acknowledged the need for a
child-and-adolescent mental health policy.
The truth is that, there is nothing! At the moment,
[we are] working on a policy document for the aged
… However, for our kids, really, we never thought
about that, the mental health aspect. I think it’s an
oversight on our part. But generally, when you look
at the whole system, mental health is less priortised.
The other issue is that the Mental Health Act seems
to pay more attention to hospital care, rather than
community-based care. Can’t we find a way to train
people to provide something like first aid mental
healthcare within the community and then refer the
serious issues to the hospitals? (M6, male, Depart-
ment of Social Welfare Representative).
Discussion
This study represents the first research effort from Ghana
at exploring the views of key adult informants regarding
self-harm in adolescents. Some of the adults downplayed
and rhetorically distanced themselves and their adoles-
cents from self-harm, although they agreed that self-harm
in adolescents is generally a hidden behaviour, and pres-
ently represents an issue of public concern in Ghana.
Adult accounts of the motives and primary circumstances
leading up to the onset and repetition of self-harm in ado-
lescents were similar to those of adolescents with personal
experience – more along the lines of social interactions
with others, moral standards, and familial relationships,
with little emphasis on individual level experiences (emo-
tional states and thoughts) [8].
The respondents expressed a lack of competence and
confidence in offering early support. Thus, the school
staff identified their need for training, school mental
health promotion protocols and curricula changes.
Although the participants in this study acknowledged
the problem of adolescent self-harm, they engaged in
rhetorical distancing in their responses to questions
about self-harm by the adolescents they work with or
live with. Interestingly, in our recent interview study
with young people in Ghana, adolescents with self-harm
histories (particularly in-school adolescents) acknowl-
edged and identified their self-harm as a means of enact-
ing taboo emotions and contestations in the family, and
interpreted their self-harm as selfish, religious transgres-
sion, and as a social injury to significant others [8]. Most
of the adolescents self-harmed in secret and did not seek
help from parents or formal support sources [8]. Adoles-
cents self-harm is labelled and wrongly judged as a re-
flection of poor or failed parenting [21–24]. Thus, it is
plausible that some of the participants in the current
study engaged in rhetorical distancing as a way of avoid-
ing being judged by others – including researchers of
self-harm – as poor parents, for failing to notice self-
harm in their adolescents.
Given the highly stigmatised nature of self-harm and
suicidal behaviours in Ghana [10], the posture of rhet-
orical distancing plausibly represents an effort by the
participants to prevent themselves, together with their
institutions, families, and adolescents from being stigma-
tised. Within the sub-Saharan African context this find-
ing is not particularly surprising, as previous studies, for
example, from Uganda, have shown that family and
community members tend to adopt distancing as a sym-
bolic cleansing ritual and a social practice of escaping
social stigma related to suicidal behaviours [25]. Parents
adopt rhetorical distancing to insulate their adolescent
children from common youth risky behaviours (e.g., al-
cohol and substance use, sexual promiscuity) which are
socially unacceptable and stigmatised [26]. Evidence
from a recent systematic review and meta-ethnography
of qualitative research on the role of schools in children
and young people’s self-harm and suicide shows that
school staff tend to place adolescents who self-harm into
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an “other” category, while distancing themselves from
this “other” category; some school staff acknowledge the
problem of self-harm in students, but view it as existing
in other schools, among other students [27].
Rhetorical distancing can lead to invalid research find-
ings, as participants seek to provide guarded and socially
desirable responses to project their families, communi-
ties or schools as safe environments for young people.
Also, this notion of “othering” and posture of distancing
can decrease the opportunities for the detection of ado-
lescent self-harm and prioritisation of intervention and
prevention efforts [27]. However, in our study, the ‘in-
sider’ status of the interviewer (EQ) and his ability to
speak all relevant languages gave us the best opportunity
one could hope for to overcome the challenge of
distancing.
The emphasis on family relationships, social roles,
morals, and context-specific factors in the narratives is
consistent with the construction of the self and
meaning-making system in collectivistic societies includ-
ing Asia and Africa [28–32]. In these societies, collective
norms, community characteristics and other-centred so-
cial roles and interactions, rather than individual specific
characteristics and experiences constitute the frame of
reference in the construction and presentation of the self
and meaning-making in daily life [29–31].
Although many countries across Africa are witnessing
social changes through Westernisation, media, and for-
mal classroom education, which emphasise the freedom
to exercise fundamental human rights, independence, as-
sertiveness and individuality, most families and societies
within the continent are still deeply rooted in patriarchy,
with strict adherence to rules guiding traditional power re-
lationships [33–35]. Young people who break the rules of
obedience and respect and social comportment are often
punished to deter repetition, save the honour of the family
and protect traditional power relationship [34, 36].
Available evidence suggests that adults (including
teachers, parents, and health professionals) who show posi-
tive, non-judgmental attitudes towards young people who
(are at risk of) self-harm tend to positively influence future
help-seeking intentions of these young people [27, 37–40].
Our respondents showed a serious effort at under-
standing the problem of self-harm in young people, with
no indication of dismissive or critical attitudes. Even so,
they - particularly the school staff - talked about their
lack of competence and confidence in offering support
to young people who (are at risk of) self-harm. This is
consistent with recent evidence from South Africa and
some high-income contexts where teachers reported lack
of professional knowledge and skills in performing their
role as frontline staff to offer mental health support to
students who (are at risk of) self-harm [41–44]. Thus, as
expected, the school staff and social workers in the
present study suggested the inclusion of adolescent men-
tal health issues in the social work and teacher training
curricula and as part of social workers’ and teachers’
continuing professional development training pro-
grammes. Among other things, such in-service and pre-
service staff training should address the fear related to
the misconception that talking about self-harm or sui-
cide ‘places the idea to try out the behaviour into the
heads of young people’ [45], and the need to avoid sep-
arating self-harm neatly into ‘suicidal’ and ‘non-suicidal’
[46–49]. This suggestion of stakeholder training is im-
perative, as studies have shown that the training of key
stakeholders and adult gatekeepers is critical to the sup-
portive roles these adults play towards improving the
mental health of children and adolescents [50–53].
Relatedly, the school and charity facility staff in the
present study expressed a strong need for having well-
articulated and clear protocols for responding to adoles-
cent self-harm. Evidence from recent primary studies,
systematic reviews, Delphi studies, and recommenda-
tions by key position papers have underscored the im-
portance of schools and child and adolescent-centred
institutions having protocols for responding to self-harm
in young people [54–57]. “The advantage of having a
written protocol is that staff know how to respond to
self-injury systematically and strategically” [58].
The school staff in the present study suggested the in-
clusion of child and adolescent mental health issues (in-
cluding adolescent self-harm) in the school curricula.
Such adolescent mental health literacy promotion con-
tent could, among other things, focus on issues related
to life skills development, emotion regulation, provision
of peer support, and help-seeking. Emerging evidence
from high-income contexts shows that school-based
mental health promotion programmes lead to increased
mental health awareness and favourably influence help-
seeking behaviours among young people [59–62].
Some of the teachers in the present study also suggested
that teachers’ roles should be redefined to include the
provision of social care to students, to enhance teachers’
response to adolescent self-harm. There is an acute short-
age of mental health professionals in schools in Ghana
[63, 64]; where available, the school-based mental health
professional is over-burdened with the simultaneous roles
of teaching students and offering professional mental
health services and support to both students and school
staff. Hence, with the right pre-service and in-service staff
professional training, some of the participants in this study
believe that redefining the roles of teachers to include so-
cial care (e.g., identifying signs of self-harm, giving teen
mental health first aid, providing additional onsite coun-
selling, and signposting further support available to at-risk
students) would help augment the efforts of school-based
mental health professionals.
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In a previous study from Israel on managing school
violence, teachers who perceived and were willing to
handle school violence as part of their core roles
presented a significant positive influence on reducing
school violence than teachers who perceived playing
such roles as voluntary [65]. However, further evi-
dence is needed for the finding in the present study;
future studies could consider examining the endorse-
ment and attitudes towards this suggestion (of add-
ing social care to teachers’ roles) among a large
sample of teachers in Ghana. The evidence from
such future studies could help explore the boundary
between the performance of core academic roles and
the provision of social care by teachers; the evidence
could also help address the potential concern of this
suggested additional role creating an extra burden
for teachers in schools that are acutely understaffed
but with larger class sizes and increasing student
populations [66].
Strengths and limitations of study
As evident in our systematic review, the available qualita-
tive studies exploring the first-person accounts of adoles-
cent self-harm in sub-Saharan Africa have mainly been
conducted in South Africa [5]. Thus, the present study
represents the first from Western sub-Saharan Africa and
Ghana, to document qualitative evidence on the views of
key adult informants on self-harm in adolescents.
The findings from our study may be relevant to both
the Ghanaian situation and the situation in other coun-
tries within sub-Saharan Africa. The contextual know-
ledge and practices related to socio-cultural norms and
value systems, family life, education, and street living are
more similar than different within and across countries
in sub-Saharan Africa [30]. Universally, the evidence of
this study is consistent with findings from recent global
systematic reviews and meta-syntheses of evidence from
primary (qualitative) studies in the area [52, 67]; the
present study supports the observation that self-harm in
young people is a global public health challenge [68].
Nonetheless, the reliability of the accounts of the par-
ticipants in this study cannot be fully guaranteed. Even
though attempts have been made throughout the ana-
lysis to explore the meanings of the results beyond the
face value of the views of the participants, there is the
need to accept the interpretations of the findings with
caution. For example, we cannot know how much adults
are aware of adolescent self-harm but choose not to ac-
knowledge it. Also, the criminalised [14], socio-culturally
proscribed status, tabooed and stigmatised nature of
self-harm in Ghana [10, 11] might have created the ten-
dency for some participants to misrepresent their lived
events in guarded and socially desirable ways, engage in
non-disclosure, and use other impression management
strategies in the interview context [14].
Conclusions
Although the adults we interviewed about young people
who self-harm tend to downplay the scale of the prob-
lem, their attitudes towards those affected are not for
the most part negative or dismissive. They see them-
selves as having a role in identifying those at risk and
see the organisations in which they work as having a role
to play in responding to individual young people in
need. These are encouraging findings that point to at
least one strand of a policy in Ghana for addressing the
problem of self-harm in young people.
Abbreviation
GES: Ghana Education Service; WHO: World Health Organization
Acknowledgements
We thank all the key stakeholders who granted permissions for this study:
heads of the participating schools, directors and management of the
selected charity organisations, the Greater Accra Regional Office of the
Ghana Education Service, and the Department of Social Welfare
headquarters, Accra, Ghana. We wish to thank all the participants who
granted us the interviews contributing data to this study.
Authors’ contributions
EQ, MW and AH contributed to the study concept and design, and data
analysis; EQ drafted the manuscript, and MW, and AH critiqued the
manuscript for important intellectual content. All the authors contributed to
the interpretation of results and revision of the manuscript and approved
the final version. The author(s) read and approved the final manuscript.
Funding
This study was supported by the Leeds International Research Scholarship
(LIRS) at the University of Leeds, School of Psychology, in the form of a
doctoral scholarship to the first author (EQ) - [Grant №: CFN/sy/200631403].
The funder of the study had no role in study design, data collection, data
analysis, data interpretation, or writing of the report. The views expressed in
this paper are those of the authors and not necessarily those of the LIRS.
Availability of data and materials
The datasets used and/or analysed during the current study are available
from the corresponding author on reasonable request.
Ethics approval and consent to participate
This study received ethical approval from two Institutional Review Boards
(the School of Psychology Ethics Committee, University of Leeds, UK, [Ref. №:
16–0373] and the Ethics Committee for the Humanities, University of Ghana,
Accra, Ghana [Ref. №: ECH078/16–17]) and institutional permissions were also
obtained to conduct this study. The participants signed a consent form prior
to taking part in the interview. We have used alpha-numeric designations in
place of the real names of the participants; we have completely anonymised
the names of all potentially identifying information including specific names
of schools and charity facilities where participants were approached.
Consent for publication
Not applicable.
Competing interests
The authors declare that they have no competing interests.
Author details
1Department of Psychology, University of Ghana, P.O. Box LG 84, Legon,
Accra, Ghana. 2School of Psychology, University of Leeds, Leeds, UK. 3Leeds
Institute of Health Sciences, University of Leeds, Leeds, UK.
Quarshie et al. BMC Psychiatry          (2020) 20:310 Page 11 of 13
Received: 2 March 2020 Accepted: 4 June 2020
References
1. Platt S, Bille-Brahe U, Kerkhof A, Schmidtke A, Bjerke T, Crepet P, et al.
Parasuicide in Europe: the WHO/EURO multicentre study on parasuicide: I.
introduction and preliminary analysis for 1989. Acta Psychiatr Scand. 1992;
85(2):97–104. https://doi.org/10.1111/j.1600-0447.1992.tb01451.x.
2. World Health Organisation. Practice manual for establishing and
maintaining surveillance systems for suicide attempts and self-harm.
Geneva: WHO; 2016.
3. World Health Organisation. Preventing suicide: a global imperative. Geneva:
WHO; 2014.
4. Aggarwal S, Patton G, Reavley N, Sreenivasan SA, Berk M. Youth self-harm in
low-and middle-income countries: systematic review of the risk and
protective factors. Int J Soc Psychiatry. 2017;63(4):359–75. https://doi.org/10.
1177/0020764017700175.
5. Quarshie ENB, Waterman MG, House AO. Self-harm with suicidal and non-
suicidal intent in young people in sub-Saharan Africa: a systematic review.
BMC Psychiatry. 2020;20(234):1–26. https://doi.org/10.1186/s12888-020-
02587-z.
6. Muehlenkamp JJ, Claes L, Havertape L, Plener PL. International prevalence of
adolescent non-suicidal self-injury and deliberate self-harm. Child Adolesc
Psychiatry Ment Health. 2012;6(1):10. https://doi.org/10.1186/1753-2000-6-10.
7. Valencia-Agudo F, Burcher GC, Ezpeleta L, Kramer T. Nonsuicidal self-injury
in community adolescents: a systematic review of prospective predictors,
mediators and moderators. J Adolesc. 2018;65:25–38. https://doi.org/10.
1016/j.adolescence.2018.02.012.
8. Quarshie ENB, Waterman MG, House AO. Adolescent self-harm in Ghana: a
qualitative interview-based study of first-hand accounts. BMC Psychiatry.
2020;20(275). https://doi.org/10.1186/s12888-020-02599-9.
9. Mars B, Burrows S, Hjelmeland H, Gunnell D. Suicidal behaviour across the
African continent: a review of the literature. BMC Public Health. 2014;14(1):
606. https://doi.org/10.1186/1471-2458-14-606.
10. Osafo J, Akotia CS, Andoh-Arthur J, Quarshie EN-B. Attempted suicide in
Ghana: motivation, stigma, and coping. Death Stud. 2015;39(5):274–80.
https://doi.org/10.1080/07481187.2014.991955.
11. Sarpong P. Ghana in retrospect: some aspects of Ghanaian culture. Accra:
Ghana Publishing Corporation; 2006.
12. Osafo J, Hjelmeland H, Akotia C, Knizek B. Social injury: an interpretative
phenomenological analysis of the attitudes towards suicide of lay persons
in Ghana. Int J Qual Stud Health Well Being. 2011;6(4):8708. https://doi.org/
10.3402/qhw.v6i4.8708.
13. Akotia CS, Knizek BL, Kinyanda E, Hjelmeland H. “I have sinned”:
understanding the role of religion in the experiences of suicide attempters
in Ghana. Mental Health, Religion Culture. 2014;17(5):437–48. https://doi.org/
10.1080/13674676.2013.829426.
14. Criminal Offences Act of Ghana. Act 29, 1960. Accra: Assembly Press; 1960.
15. Adinkrah M. Criminal prosecution of suicide attempt survivors in Ghana. Int
J Offender Ther Comp Criminol. 2013;57(12):1477–97. https://doi.org/10.
1177/0306624X12456986.
16. Patton MQ. Qualitative research and evaluation methods. 3rd ed. London:
SAGE; 2002.
17. Dwyer SC, Buckle JL. The space between: on being an insider-outsider in
qualitative research. Int J Qual Methods. 2009;8(1):54–63. https://doi.org/10.
1177/160940690900800105.
18. Braun V, Clarke V. Successful qualitative research: a practical guide for
beginners. London: SAGE; 2013.
19. Braun V, Clarke V. Using thematic analysis in psychology. Qual Res Psychol.
2006;3(2):77–101. https://doi.org/10.1191/1478088706qp063oa.
20. Braun V, Clarke V, Hayfield N, Terry G. Thematic analysis. In: Liamputtong P,
editor. Handbook of research methods in health social sciences. Singapore:
Springer Nature Group; 2019. p. 843–60.
21. Raphael H, Clarke G, Kumar S. Exploring parents' responses to their child's
deliberate self-harm. Health Educ. 2006;106(1):9–20. https://doi.org/10.1108/
09654280610637166.
22. Byrne S, Morgan S, Fitzpatrick C, Boylan C, Crowley S, Gahan H, et al.
Deliberate self-harm in children and adolescents: a qualitative study
exploring the needs of parents and carers. Clin Child Psychol Psychiatry.
2008;13(4):493–504. https://doi.org/10.1177/1359104508096765.
23. Ferrey AE, Hughes ND, Simkin S, Locock L, Stewart A, Kapur N, et al. The
impact of self-harm by young people on parents and families: a qualitative
study. BMJ Open. 2016;6(1). https://doi.org/10.1136/bmjopen-2015-009631.
24. Kelada L, Whitlock J, Hasking P, Melvin G. Parents’ experiences of
nonsuicidal self-injury among adolescents and young adults. J Child Fam
Stud. 2016;25(11):3403–16. https://doi.org/10.1007/s10826-016-0496-4.
25. Mugisha J, Hjelmeland H, Kinyanda E, Knizek BL. Distancing: a traditional
mechanism of dealing with suicide among the Baganda, Uganda. Transcult
Psychiatry. 2011;48(5):624–42. https://doi.org/10.1177/1363461511419273.
26. Bernays S, Bukenya D, Thompson C, Ssembajja F, Seeley J. Being an
‘adolescent’: the consequences of gendered risks for young people in rural
Uganda. Childhood. 2018;25(1):19–33. https://doi.org/10.1177/
0907568217732119.
27. Evans R, Hurrell C. The role of schools in children and young people’s self-
harm and suicide: systematic review and meta-ethnography of qualitative
research. BMC Public Health. 2016;16(1):401. https://doi.org/10.1186/s12889-
016-3065-2.
28. Wiredu K, Gyekye K. Person and community: Ghanaian philosophical studies,
I. Washington, DC: The Council for Research in Values and Philosophy; 1992.
29. Gyekye K. An essay on African philosophical thought: the Akan conceptual
scheme. Philadelphia: Temple University Press; 1995.
30. Gyekye K. African cultural values. An introduction. Accra: Sankofa publishing
company; 2003.
31. Wang Q. The emergence of cultural self-constructs: autobiographical
memory and self-description in European American and Chinese children.
Dev Psychol. 2004;40(1):3–15. https://doi.org/10.1037/0012-1649.40.1.3.
32. Bantjes J, Swartz L. “What can we learn from first-person narratives?” the
case of nonfatal suicidal behavior. Qual Health Res. 2019;29(10):1497–507.
https://doi.org/10.1177/1049732319832869.
33. Abochie C. Social change in Ghana. Accra: Hans Publications; 2013.
34. Nukunya GK. Tradition and change in Ghana: an introduction to sociology –
revised and expanded edition. Accra: Woeli Publishing Services; 2016.
35. Mudau T, Obadire O. The role of patriarchy in family settings and its
implications to girls and women in South Africa. J Hum Ecol. 2017;58(1–2):
67–72. https://doi.org/10.1080/09709274.2017.1305614.
36. Bolz W. Psychological analysis of the Sri Lankan conflict culture with special
reference to the high suicide rate. Crisis: J Crisis Intervent Suicide Prev. 2002;
23(4):167–70. https://doi.org/10.1027//0227-5910.23.4.167.
37. Rowe SL, French RS, Henderson C, Ougrin D, Slade M, Moran P. Help-
seeking behaviour and adolescent self-harm: a systematic review. Aust New
Zealand J Psychiatry. 2014;48(12):1083–95. https://doi.org/10.1177/
0004867414555718.
38. Kelada L, Hasking P, Melvin G, Whitlock J, Baetens I. “I do want to stop, at
least I think I do”: an international comparison of recovery from nonsuicidal
self-injury among young people. J Adolesc Res. 2018;33(4):416–41. https://
doi.org/10.1177/0743558416684954.
39. Rosenrot SA, Lewis SP. Barriers and responses to the disclosure of non-
suicidal self-injury: a thematic analysis. Couns Psychol Q. 2018;(ahead-of-
issue):1–21. https://doi.org/10.1080/09515070.2018.1489220.
40. Boukouvalas E, El-Den S, Murphy AL, Salvador-Carulla L, O’Reilly CL.
Exploring health care professionals’ knowledge of, attitudes towards, and
confidence in caring for people at risk of suicide: a systematic review. Arch
Suicide Res. 2019;(ahead-of-issue):1–31. https://doi.org/10.1080/13811118.
2019.1586608.
41. Shilubane HN, Bos AE, Ruiter RA, van den Borne B, Reddy PS. High school
suicide in South Africa: teachers’ knowledge, views and training needs. BMC
Public Health. 2015;15(1):245. https://doi.org/10.1186/s12889-015-1599-3.
42. Berger E, Reupert A, Hasking P. Pre-service and in-service teachers’ knowledge,
attitudes and confidence towards self-injury among pupils. J Educ Teach. 2015;
41(1):37–51. https://doi.org/10.1080/02607476.2014.992633.
43. Dowling S, Doyle L. Responding to self-harm in the school setting: the
experience of guidance counsellors and teachers in Ireland. British J
Guidance Counselling. 2017;45(5):583–92. https://doi.org/10.1080/03069885.
2016.1164297.
44. Shelemy L, Harvey K, Waite P. Supporting students’ mental health in
schools: what do teachers want and need? Emot Behav Diffic. 2019;24(1):
100–16. https://doi.org/10.1080/13632752.2019.1582742.
45. Evans R, Parker R, Russell AE, Mathews F, Ford T, Hewitt G, et al. Adolescent
self-harm prevention and intervention in secondary schools: a survey of
staff in England and Wales. Child Adolesc Mental Health. 2019;24(3):230–8.
https://doi.org/10.1111/camh.12308.
Quarshie et al. BMC Psychiatry          (2020) 20:310 Page 12 of 13
46. National Institute for Health and Care Excellence-NICE. Self-harm: longer-
term management. London: The British Psychological Society & the Royal
College of Psychiatrists; 2012.
47. Sommers-Flanagan J, Shaw SL. Suicide risk assessment: what psychologists
should know. Prof Psychol Res Pract. 2017;48(2):98–106. https://doi.org/10.
1037/pro0000106.
48. James K, Stewart D. Blurred boundaries – a qualitative study of how acts of
self-harm and attempted suicide are defined by mental health practitioners.
Crisis. 2018;39(4):247–54. https://doi.org/10.1027/0227-5910/a000491.
49. House A. Understanding and responding to self-harm: the one-stop guide.
Practical advice for anybody affected by self-harm. London: Profile Books
Ltd.; 2019.
50. Brown RC, Straub J, Bohnacker I, Plener PL. Increasing knowledge, skills, and
confidence concerning students’ suicidality through a gatekeeper workshop
for school staff. Front Psychol. 2018;9:1233. https://doi.org/10.3389/fpsyg.
2018.01233.
51. Robinson J, Bailey E, Witt K, Stefanac N, Milner A, Currier D, et al. What works in
youth suicide prevention? A systematic review and meta-analysis.
EClinicalMedicine. 2018;4(5):52–91. https://doi.org/10.1016/j.eclinm.2018.10.004.
52. Wolitzky-Taylor K, LeBeau RT, Perez M, Gong-Guy E, Fong T. Suicide
prevention on college campuses: what works and what are the existing
gaps? A systematic review and meta-analysis. J Am Coll Health. 2019;
(ahead-of-issue):1–11. https://doi.org/10.1080/07448481.2019.1577861.
53. O’Reilly M, Svirydzenka N, Adams S, Dogra N. Review of mental health
promotion interventions in schools. Soc Psychiatry Psychiatr Epidemiol.
2018;53(7):647–62. https://doi.org/10.1007/s00127-018-1530-1.
54. De Riggi ME, Moumne S, Heath NL, Lewis SP. Non-suicidal self-injury in our
schools: a review and research-informed guidelines for school mental
health professionals. Can J Sch Psychol. 2017;32(2):122–43. https://doi.org/
10.1177/0829573516645563.
55. Whitlock JL, Baetens I, Lloyd-Richardson E, Hasking P, Hamza C, Lewis S,
et al. Helping schools support caregivers of youth who self-injure:
considerations and recommendations. Sch Psychol Int. 2018;39(3):312–28.
https://doi.org/10.1177/0143034318771415.
56. Hasking PA, Heath NL, Kaess M, Lewis SP, Plener PL, Walsh BW, et al.
Position paper for guiding response to non-suicidal self-injury in schools.
Sch Psychol Int. 2016;37(6):644–63. https://doi.org/10.1177/
0143034316678656.
57. Cox GR, Bailey E, Jorm AF, Reavley NJ, Templer K, Parker A, et al.
Development of suicide postvention guidelines for secondary schools: a
Delphi study. BMC Public Health. 2016;16(1):180. https://doi.org/10.1186/
s12889-016-2822-6.
58. Walsh BW. Treating self-injury. A practical guide. New York: The Guilford
Press; 2006.
59. Barker B, Mills C. The psy-disciplines go to school: psychiatric, psychological
and psychotherapeutic approaches to inclusion in one UK primary school.
Int J Incl Educ. 2018;22(6):638–54. https://doi.org/10.1080/13603116.2017.
1395087.
60. Campos L, Dias P, Duarte A, Veiga E, Dias C, Palha F. Is it possible to “find
space for mental health” in young people? Effectiveness of a school-based
mental health literacy promotion program. Int J Environ Res Public Health.
2018;15(7):1426. https://doi.org/10.3390/ijerph15071426.
61. Ojio Y, Foo JC, Usami S, Fuyama T, Ashikawa M, Ohnuma K, et al. Effects of
a school teacher-led 45-minute educational program for mental health
literacy in pre-teens. Early Interv Psychiatry. 2019;13(4):984–8. https://doi.org/
10.1111/eip.12746.
62. Ratnayake P, Hyde C. Mental health literacy, help-seeking behaviour and
wellbeing in young people: implications for practice. Educat Developmen
Psychol. 2019;36(1):16–21. https://doi.org/10.1017/edp.2019.1.
63. Jack H, Canavan M, Ofori-Atta A, Taylor L, Bradley E. Recruitment and
retention of mental health workers in Ghana. PLoS One. 2013;8(2):e57940.
https://doi.org/10.1371/journal.pone.0057940.
64. Quarshie ENB, Annor F, Tagoe T, Osei-Poku E, Andoh-Arthur J. Psychologists
in Ghana: analysis of the standing register. New Voices Psychol. 2016;12(1):
55–69.
65. Somech A, Oplatka I. Coping with school violence through the lens of
teachers' role breadth: the impact of participative management and job
autonomy. Educ Adm Q. 2009;45(3):424–49. https://doi.org/10.1177/
0013161X09334278.
66. Opoku MP, Rayner CS, Pedersen SJ, Cuskelly M. Mapping the evidence-
based research on Ghana’s inclusive education to policy and practices: a
scoping review. Int J Incl Educ. 2019;(ahead-of-issue):1–17. https://doi.org/
10.1080/13603116.2019.1600055.
67. Mummé TA, Mildred H, Knight T. How do people stop non-suicidal self-
injury? A systematic review. Arch Suicide Res. 2017;21(3):470–89. https://doi.
org/10.1080/13811118.2016.1222319.
68. Brown RC, Plener PL. Non-suicidal self-injury in adolescence. Curr Psychiatry
Rep. 2017;19(3):1–8. https://doi.org/10.1007/s11920-017-0767-9.
Publisher’s Note
Springer Nature remains neutral with regard to jurisdictional claims in
published maps and institutional affiliations.
Quarshie et al. BMC Psychiatry          (2020) 20:310 Page 13 of 13
